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As the world grows beyond its humble beginnings, the way its inhabitants live their lives changes along with it.  Rooted in great philosophical traditions of early Western civilization, modern Humanities scholarship is not immune from the changes that shape our world.  Society here in the 21st century is being modeled and driven by one particularly powerful factor, the force of modern technology.  Whether it is in the way we conduct business, the way we disseminate information, or the way we entertain ourselves, technology is prevalent in almost every facet of daily human activity.  Yet there are still some segments of the world in which growing technological power is not being fully harnessed.  One area in particular lies in the teaching and learning methodologies employed by educators in the myriad of academic disciplines entrenched in the domain of the Humanities.  As the National Education Association has so gloriously proclaimed, “instructional technology is no longer an exotic, cutting edge issue in higher education … [it] has become a daily part of the educational process for most faculty members.”
  Despite this, a sort of divide still exists, enduring from preconceived notions developed through the course of history, which seems to have successfully formed an incongruity between formal Humanities scholarship and the utilization of technology.  This perceived gap can be bridged, but integration must begin at the very foundation of comprehensive Humanist scholarship, in the teaching and learning process.  Not surprisingly, while post-secondary faculty members in the science, engineering, and business disciplines were reported to be the most prepared and best trained to integrate and implement technology into their instructional and pedagogical routines, “faculty members in fine and performing arts and humanities were rated as the least well prepared.”
  When this same study was expanded to include the relatively smaller and more individual-focused American community colleges, disciplinary colleagues in the education and social science faculties were also considered to be among the least prepared and able to exploit the vast wealth of instructional technology now available to them.
  While one could allege that these findings merely give credibility to the assertion that extensive and inquisitive contribution to the cornucopia of Social Science and Humanist knowledge does not require a mass infusion of technological resources in the creation of effective teaching models, this study will examine and bring forward many of the sweeping benefits that properly integrated technology can provide to a well-rounded Humanities-based education.  In fact, there is evidence that lends credence to the idea that in today’s high-tech world, the infusion of Information and Communication Technology (ICT) into a student’s program of study is absolutely fundamental in engineering a successful and enriching academic experience in virtually every single classical discipline contained within the realm of the Humanities.  While Humanist scholars have been using computers since the 1950’s, it has only been just recently where that usage has become much more than just occasional.
  Computers, no longer being just “number crunching machines” designed to provide statistical analysis, have instead become academic tools with limitless possibilities that are able to analyze and present a wide assortment of material and ideas, new and old, to a whole generation of young minds in substantial and stunning new ways.  The major issue up for resolution here is how to get over this (sometimes self-imposed) divide between “traditional” or “classical” Humanities scholarship and the brave new world of instructional technology.  As we shall see, a paradigm shift will be required from educators, researchers, and any of those who have a stake in the process of transmitting Humanist knowledge to unexposed minds.  By being able to look at new ways of thinking, communicating, and learning, we will allow for a promising future in Humanities scholarship; one that will help open doors for future academics and researchers through the broad range of disciplines entailed therein.

Perhaps imperative to starting the debate is to provide some context into what has led us to this so-called “divide” standing in between modern technology and traditional Humanities scholarship.  After all, formal study in what is now referred to as “the Humanist perspective” has some roots stretching all the way back to the first civilizations of Greece, Egypt, and Rome.  For clarity, modern Humanities scholarship will be defined to include the traditional studies in language, literature, philosophy, and fine arts, but also to include some of the more modern-rooted and closely related “Social Sciences,” like History, Sociology, Anthropology, Social Studies, and so forth.  Paul Jones puts it succinctly, “Humanists build their work on material that transcends the boundaries of culture and language.  After all, we in the humanities seek to understand the whole human condition.”
  This purported “gap” becomes apparent upon the realization that many modern-day Humanist scholars tend to define themselves in opposition to their technology-producing, scientific-oriented counterparts.  “Computing connotes counting and math, while humanists often consider the use of numeric analysis as the line of demarcation between their field and that of non-humanists.”
  The first signs of a growing split between the Sciences and the Humanities began to appear during the Renaissance.  Francis Bacon was among one of the first to call for “a new science capable of application for the domination of nature.”
  In order for new technologies to be successful in “conquering nature,” a new empirical form of science, completely divorced from the constraints of religion and philosophy, would have to emerge.  Becoming primarily concerned with only the “how,” and no longer the “why” of the world, “the decoupling of modern science and technology from ethics and higher philosophical principles”
 was of paramount importance.  The formal separation of science and technology from the Humanities had begun to take shape.  Other philosophers of the time, Pascal and Fontenelle, made important observations regarding the growing divergence of “new and innovative” technology from the “traditional” Humanities, helping to lay the foundation for the belief that rapid technological development would start to leave Humanist study behind in the modern age.
  The consequences of these developments have had an impact, and by the twentieth century, scientific (including technological) and Humanist philosophies had been separated into completely different spheres of essence.  Further exacerbating the situation, the proliferation of Marxist philosophy and theories of National Socialism was propagating the idea that technology is all-supreme and of primary importance in the creation of a strong and successful state; allowing for the Humanities to be disregarded as incidental, irrelevant, or even counterproductive to improving humankind’s fortunes.
  Even today, there are vocal endorsements for technological development to lead the way in directing our future, a belief system Robert C. Allen refers to as Techism.  This is a threat to modern Humanities scholarship as Techism’s adherents “maintain that our prosperity requires a redirection of resources towards technical education.”
  An ideology like this induces urgency for Humanities scholars, educators, researchers, and academic leaders to adapt to the changing realities of today’s world.  “Enthusiasts of Techism either explicitly argue that too many resources are currently allocated to education, the humanities, and the social sciences, or make the same point implicitly by omitting them from their recommendations for future funding.”
  As long as a perceived divide continues to plague the relationship between Humanist study and technological innovation, as long as a significant number of Humanities educators, (the ones who first expose and inspire new students in their field of study), do not recognize the indispensable need for the effective inclusion of applicable technology into the teaching and learning process, the more problematic it will be for those in Humanities disciplines to remain prominent and relevant in the hearts and minds of those growing up in “Generation WWW.”  Renowned philosophers over the years have recognized that despite technology’s power to improve our lives, it also has the power to “de-humanize” them.  Nietzsche argued that scientific objectivity “was the inability to love; and existence in a mechanized world would be meaningless.”
  After the destruction and death that technology wrought during the World Wars, Heidegger “pointed out that technology was ambiguous in its essence … he thus made an appeal to the Humanities in a time of great need.”
  Gregory Davis sums up his analysis of technology and the Humanities by stressing that large numbers of scientists and engineers today are more one-dimensional than ever, perfect examples of the model first presented by Francis Bacon, as many lack the basic ability to “assume their obligations of social and ecological responsibility.”
  Asserting the fundamental need for Humanist scholars “to counter-balance, question, and criticise technology,” study in the Humanities helps to preserve a richer, fulfilling, and more complete existence; one that goes beyond the inhuman realm in which technology subsists.
  So, the call for the Humanities is as strong today as it ever has been, but Humanists cannot clearly delineate appropriate direction in the Technological Age without first acquiring a basic understanding of the technology itself.  As Allen points out, “education in the humanities and social sciences is raising productivity in Canada.”
  There is no better way to facilitate the closure of the “gap” than by implementing the full integration of instructional technology into all levels of Humanities scholarship, from grade school to grad school.

One way to embark on this monumental task is put forward through implementing a technology-rich education early in the grade-school years.  A valid argument can be made where we could encourage thriving Humanities study at the more advanced levels, (allowing for new ideas and research to flourish), by introducing and exposing all students to technological resources early on in their educational experience.  Indeed, large numbers of public school teachers have already acknowledged that the integration of more advanced technology into their daily routines will not only reduce their perceived workload with regards to teaching, but will also “reduce workload for activities such as accessing pupil records or writing reports.”
  This presents beneficial consequences for the public education system as a whole, due to the fact that “concerns have grown that excessive teacher workload has become a key negative factor in the recruitment and retention of teachers.”
  However there is also evidence promoting the idea that “the use of ICT in interactive and engaging ways … [integrated] into lessons may contribute to student motivation and hence impact on student attendance and progress.”
  This underlies further motivation for developing solutions that aim to bring harmonious amalgamation between Humanities scholarship and the multitude of existing instructional technologies, for without it the Humanist tradition may find itself further marginalized, constrained, and even easier to ignore in the ever-expanding technology-driven minds of youth.  Even if only the reduction in teacher workload is the primary benefit brought on by the implementation of ICT in public education, it will undoubtedly still have a positive effect on the quality of education a student receives, including within the Humanities disciplines, by allowing teachers to free up and focus a much greater proportion of their time to improving the content and quality of their lessons and the information that they transmit to their students.  Not to mention the added bonus of putting less stress and strain on individual teachers’ lives, allowing for the provision of remaining focused on the task and positive in the delivery, while preventing fewer of the best and brightest from exiting the profession altogether.  Adding to their obligation of assimilating technological resources into the classroom, Humanities educators can further acclimatize students to a technologically-driven world by incorporating perspectives on science and technology from a Humanist point of view into their lesson plans.  Having special relevance to school teachers of the Social Sciences at the secondary level, the allowance for the “consideration of the various interactions of science and technology in a social context,”
  is a simple yet effective tool in assisting educators to build bridges between Humanist study and technology.  Necessitating a move beyond just the singular dimension of adding “snazzy gadgets” to the learning environment, Humanities teachers have an inherent duty and responsibility to ensure that students gain an awareness of technology’s benefits and pitfalls, allowing for a poignant demonstration that technology does not just enhance scholarship in the Humanities, it affects all aspects of our lives.  Furthermore, “educators have a love-hate relationship with mass media and new communications technologies … annoyed by the ‘entertain me’ attitude that some students have, hating the idea that teachers compete with TV and other electronic media for their students’ attention.”
  Programs of study for courses in the Humanities provide excellent platforms for allowing students to gain some intrinsic perspective on the various “technological applications to society [that] often involve trade-offs between conflicting values in which there is no clear view of right or wrong.”
  Technology’s place in Humanities scholarship goes much farther beyond just offering students some exposure to computers; it also allows for an opportunity to enhance “higher-order cognitive abilities associated with processes of decision-making, problem-solving, and critical thinking.”
  Through the open acknowledgment that science and technology are prominent and powerful cultural forces, integral as a part of our modern Western democratic tradition, Humanist educators and developers of curricula are empowered in the promotion of responsible citizenship in our complex and technologically subjugated society.  This addition of content that provides a sharp focus on the very real impact that science and technology have in the world “requires that students be able to synthesize and apply knowledge from many disciplines” in the Humanities classroom.
  Duly noting the recent trend of increased multidisciplinary research projects being fuelled by the technological conscientiousness of some Humanities researchers, a significant link is formed with the idea that the infusion of technological principles throughout all stages of Humanist scholarship can help to serve much larger academic goals.  Thereby resolving what Ortega y Gasset was counting on, the allowance for proper guidance on technological issues to be handled by the “poets, philosophers, mystics, and politicians,” after all, “the engineer cannot rule.”
  Public school Humanities classrooms also serve as an excellent pedestal for the development of “media literacy” in students, further enabling their potential to become strong academics through the ability of inheriting “a process of asking questions about what we watch, see, and read.”
  Providing further evidence for the need of Humanities scholars to embrace technology, media literacy permits students to respond to the issues and consequences that arise from our dependence on technologically-fashioned forms of media.  Put frankly, the scientific community does not always have the resources or even the time to fully address the “larger” issues appended to technological development.  Starting with properly-integrated technology-enhanced Humanities classrooms, we can highlight the relevant connections to Humanist scholarship and also provide the ideal platform for the critical analysis of technological impact, development, improvement, and (if humanity is to ultimately remain in control of what it creates) containment.
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The notion of integrating technology into advanced Humanities research is by no means a new or radical concept.  Almost immediately after their conception, computers have been recognized by some academics as beneficial tools for their scholarly work based on their large storage capabilities alone.  “The use of computers to investigate hypotheses that must be tested with large and complex datasets has led to advances in archaeology, history, literary studies, and philosophy.”
  Computer-based work done by Humanists has allowed for the development of new academic resources, the creation of new information catalogues, the conversion of printed sources into machine-readable form, the creation of new research tools, and useful data extraction from large sources of reference material.
  The growing use of technology in advanced research projects coupled with the development of new and expanding disciplines like Humanities Computing have allowed some professors and instructors in the various fields of post-secondary Humanist study to more fully appreciate the growing contribution ICT integration brings in furthering the academic consciousness.  Despite having over fifty years of encouraging potential presented to us through a multitude of interdisciplinary research projects, the actual integration of technological resources into the teaching and learning aspects of higher-level Humanities study has only recently began to take a significant hold.  Jon Green, a professor from Brigham Young University agrees.  “In spite of the explosion of communications technology in this [past] century, most students still learn as their pre-print ancestors did, by listening to lectures, taking notes, and passing tests.”
  Green is one prominent academic who supports the full-scale infusion of technology into Humanities teaching as well as the research, contending that students today still learn with a “pre-print mentality,” which draws parallels between today’s students of the Arts with those academics who had to do their work before the advent of the printing press.  Educators like Green have been working to develop clear and concrete solutions to build the necessary bridges across the Humanities-Technology divide, and present alternatives to the oft-used “lecture approach,” a form of “passive learning” which ultimately fails to engage the imagination, and promotes the learning of “transitory knowledge,” retained only until the tests are passed.
  Providing his rationale for the need to accelerate technological integration into teaching and learning, Green writes that “the arts provide an ideal platform for experimenting with experimental learning, because they elicit both intellectual understanding and emotional responses.”
  With this we can provide the evidence needed to promote the utilization of technology through all levels of Humanities scholarship.  By bringing teaching and learning into “creative contact” with technological development, Green has noted the ability to “blow away” students right from the first day of their classes “with stunning moments of high-intensity” using video clips of paintings, architecture, opera, drama, et cetera to elicit an emotional response and get a “grasp” on the students’ interest and imagination.
  Summing up his point, Green asserts that “media-enhanced instruction … can then serve as a springboard to lively class discussion on their personal reactions,” adding that students learning under such conditions are usually much more compelled to write and think critically.
  The use of interactive computer tutorials has also helped to enhance the quality of tutoring services students can receive in any of Brigham Young University’s major Fine Arts.  Other research can also be found which gives further support for making Green’s experience an imperative for other educators, with one study conveying that it is a fundamental lack of understanding with available technological resources, along with severe shortcomings by many in the skills to use them, which creates significant factors that prevent the most effective use of information by teachers and students in the Humanities.
  The evidence is there that a viable connection exists, supplying merit to the point of view that the appropriate integration of technology into the “learning phase” of study in the Humanities can actually make for substantial and significant contributions when one reaches the “upper echelons” of their academic career.  “A common interest in the use of computers is drawing scholars together across boundaries between disciplines … Scientists and Humanists enjoy an increasing understanding of each others methods and preoccupations.  This trend has also served to make interdisciplinary work easier.”
  So to put it simply, when higher-level educational institutions make technology a priority in the teaching and learning process, a better understanding of technology during the earlier levels of scholarly work will open new doors and possibilities at the higher ones, not just for the students involved, but for all those who dip in and contribute to the extensive knowledge well that serves the Humanist academia.
Even with this revelation of a practical link between the utilization of instructional technology and enhanced learning outcomes pertaining to Humanities scholarship, impediments still exist that inhibit the full realization of Humanist congruence with humanity’s most eminent exposition of its evolution.  Most notable in this reality verity verity actis the pervasive view that verity verity HHHtechnology is the proverbial double-edged sword; holding the potential to create smarter, better networked, and more efficient individuals, yet plagued by the critical characterization of creating a passive, regressive, and markedly lazy society; one that enchains itself to perpetual dependence upon the devices of its own creation, ending up with nothing more than mindless “users” acquiescing and following through with “solutions” deliberated upon them by their electronic masters.  Still, proper discretion dictates that an examination of potential caveats must be addressed in this rush to spread the technological manna to all.  Research exists which permits some cautionary scrutiny with regards to implementing technological solutions.  Todd Oppenheimer in his book The Flickering Mind: Saving Education from the False Promise of Technology, notes a 1996 California task force of parents, teachers, and other interests who decreed that the government should allocate $11 billion in funding for more computers in public schools, arguing that “[when] properly implemented, [computers] offer the greatest potential to right what’s wrong with our public schools.”
  Oppenheimer asserts that the task force had come to the $11 billion solution without a reasonable and exhaustive analysis of whether some of those funds are better spent on putting more computers in front of students or on addressing other areas of serious concern, such as reducing class sizes, improving facilities, and increasing the hours of instruction.
  This can have distressing consequences, because a lack of focus on the other “less important” options in this situation could possibly negate any potential benefits gained through the incorporation of technology in establishing improved educational outcomes.  Furthermore, emphasizing the potential danger that ill-preparation can engender in technological solutions is demonstrated in Kentucky where “ambitious” educational reform laws in 1990 allocated $230 million towards a widespread program of technological integration in the public schools.  A scant two years afterwards, the program had already struggled significantly in attaining the desired objectives; falling far short of properly implementing effective integration across the board as originally desired.  Seeing the cost balloon to $400 million, the state stumbled as $170 million of public funds had to be diverted away from other essential educational programs.
  This allows for some pause before embarking on ambitious excursions that maintain assumptions on technology being an automatic worker of instant miracles.  These developments lead us once again to the intrinsic significance of the word proper when implementing properly-integrated technology-driven Humanities classrooms.  Leading campaigners who oppose poorly-planned technological solutions are correct in admonishing the assertion that a computer needs to be in front of every student in order to fully reap the benefits of new instructional technologies.  A seller of that conclusion is also likely to sell computers themselves.  Larry Cuban writes of glaring research that demonstrates computers are often “oversold” and “underused” in North American schools, maintaining that the problem exists because “most teachers historically have had little say in designing and implementing technology plans.”
  It is important that full comprehension of all the intricate details is in place long before plans are enacted that allocate limited funds for computers in schools.  Without thorough and thoughtful consideration for the desired objectives, and proper training for all those involved (teachers), newly acquired technology is not necessarily going to enhance learning all by itself.  The perception that schools need computers to promote better learning is often acted upon without a thorough analysis of how the technology is actually applicable to the prescribed goals.  All types of educational institutions today have a basic duty to provide for the attainment of the essential technological skills required in our information and knowledge-oriented society.  A successful Humanities education can harness this influx of technology to improve the capacity to develop this relevant knowledge and skills, but it must be also based on relevant and applicable educational objectives for the integration to be truly successful.
Regardless, the incorporation of technology into Humanities classrooms can still be conducted effectively and on a small scale, without generating major stumbling blocks like massive overspending, extensive curricular overhauls, or forcing educators to abandon other pedagogical approaches.  Margaret Riel reinforces the point that the instructional technology itself does not change anything; it can only be used as a means to provide “new solutions to old problems.”
  Study in the Humanities can undergo significant enhancement without the acquisition of expensive or even complex technological tools.  In particular, the assimilation of the Internet into the teaching and learning process can serve as a ‘holy grail’ for provision of the knowledge and understanding requisite in creating diligent Humanist scholars of all stripes.  Even Oppenheimer concedes the undeniable reality of the Internet’s power being “too vast, its resources far too prodigious, and its presence far too pervasive to be so casually dismissed.”
  Providing a critical measure capable of enhancing learning, while also tempering some of the prohibitive costs involved in the acquisition of instructional technology, the Internet offers up a renowned underpinning of modern technological development that is so effective it can potentially reap countless academic advantages.  Immersing students in a seemingly endless supply of varying and often conflicting sources of information, the ability to develop media literacy takes immediate precedence when the Internet is used for scholarly work.  Looking back at how pioneering educators have successfully channeled the power of this critical resource can enable future educators to avoid potential hazards and unintended consequences in their own endeavours.  A direct outcome from applying the Internet to education is that “the role of the professor or teacher is changing to that of a facilitator as the model for education moves to [a] student-centered prototype.”
  Allowing students to take greater control of their education is of paramount significance to Humanities scholarship, as independent thinking can lead students to analyze information as opposed to just consuming it, providing a way to cure Jon Green’s depiction of the “pre-print mentality.”  With the propagation of more individual-focused study, students can better develop the capacity to become “doers as well as thinkers.”
  Paradoxically, while the Internet continues to improve upon itself as a tool for the promotion of independent learning and discovery, it also enhances collaborative study in Humanities education and research as well.  “Collaboration often clears the way to knowledge … students also learn cooperative attitudes … [and] interdisciplinary work broadens perspectives.”
  The Internet could, at least in theory, provide us with endless potential to improve teaching and learning methodologies, and is a fundamental building block in fully delivering the much-anticipated technological harmony with the Humanities.  Integration of the Internet into post-secondary course design is what motivates Lilly Chen in her endorsement of a broader philosophy that “a college’s mission is not so much to transfer knowledge as to create environments and experiences that bring students to discover and construct knowledge for themselves.”
  Chen was successful in creating that environment by constructing an Internet-based component to her “Language and Culture in Taiwan” course at Rice University, through the utilization of easily obtainable and straightforward tools like Netscape Composer, SoundRecorder, and other available “freeware.”  The Rice University Language Resource Center provided logistical support for the technological integration by developing an “exTemplate application [that] creates exercises that will be stored in a database for future retrieval,” helping to complete the task.
  Chen was able to apply a little technological innovation to her particular cultural studies course, and reported success in helping to create a more accommodating learning environment that put the students in control of their own learning processes.
  Internet technology enhances a Humanities education through its capacity to bring a multitude of critical thinking and higher-order learning techniques to the forefront.  In turn, this allows for more intensive higher-level research and discovery, and provides a means for the most effective dissemination of Humanist knowledge. The Internet can also be combined with the computer’s capacity to appraise style and skill in writing, allowing for improved literacy skills that are so fundamental to educational success.  The ability to combat illiteracy and expose people to a better understanding of linguistic skills is depicted through projects, like the “highly integrated language learning environment called IWILL (Intelligent Web-based Interactive Language Learning).”
  Scholars of literature can also make use of a litany of Internet resources, for example websites dedicated to the works of William Shakespeare.  Some educators have even started to personally research large numbers of Humanities-oriented Internet resources in order to provide other educators with the ability to more efficiently search for what is relevant and useful to their teaching objectives.  Mila Stoicheva notes that, during her compilation of the most relevant sites on Shakespeare, she discovered that the good sites not only provide a wealth of background information, copies of material, lesson plans, and critical analyses, but that “consistent with the nature of the internet itself, most of these sites cross-reference each other in unique ways to create a cornucopia of ideas for teaching and learning about the life and works of Shakespeare.”
  The inherent ability to network information, pool resources, and build upon the work of others is a basic, but also very potent, characterization of the Internet’s potential.  As work continues on such initiatives like the EDSITEment project, the provision of a multitude of benefits that effective educational networking has conferred upon the teaching and learning process is dispersed into the public domain.  The EDSITEment project itself provides “accurate, current, accessible, and rich information” encompassing many Humanities disciplines, designed “to guide teachers through the labyrinth of approximately 66,000 so-called educational sites on the World Wide Web.”
  The relative ease of incorporating Internet-based resources into the teaching and learning processes of the Humanities allows further motivation for educators to embrace technology as a valuable constituent of 21st century pedagogy.  Many former hurdles that have impeded the initiative to integrate technology into Humanities scholarship are gradually being resolved, and technology continues to remain a powerful fixture in the evolution of the learning process as it certainly has throughout many other facets of humankind’s development.

Instructional technology subsists through numerous and diverse constructs, and through close examination into the intricacies of these resources teachers can further and more effectively define what capacity certain technologies will employ in the dissemination of knowledge and understanding.  The changing facade of the educational landscape emphasizes the significance in Humanities educators acquiring the commensurate knowledge necessary to address any technology-related “gaps” within their own understanding.  Reflecting the evolutionary nature of technological development, Humanities educators must themselves acknowledge their responsibility to keep pace with dynamic educational surroundings now omnipresent in these information and knowledge oriented times.  In order to evolve, today’s educators must keep themselves immersed in emerging knowledge and ideas, and make it a priority for their own personal education to become a lifelong endeavour.  The prospects for educators who lack adequate preparation for, or even actively resist, the influence of technology could start to be threatened as a growing trend emerges with continued experimenting and adaptation of technology into serving the capacity of the teaching role itself.  “Technology-based learning, it is argued, will enable higher (and further) education to reach more students at lower marginal cost – or so it is implied.”
  A pervasive inclination in today’s world to “manage costs,” “cut corners,” and heed the “bottom line” has permitted some forms of instructional technology to be developed with the consideration of occupying at least part of the role of the instructor itself.  “Not surprisingly, academics are less threatened by the idea that IT products will enhance student learning than they are by the notion that such products will replace them as teachers.”
  It is not misguided, given today’s pace of technological development, to realize that some “machines” are capable of replacing (or at least standing-in for), the human educator.  However, this prospect does not give credibility to the condemnation of technological integration; rather, Humanities educators finding this revelation to be unnerving will have what is likely the most poignant motivation for undertaking the initiative of developing their own technological prowess.  As educators face a shifting role from being “presenters of information” to “facilitators of independent learning,” the integration of technology into the Humanities classroom will also require the integration of technology into the Humanities teacher (…not literally).  The role of the human educator is never going to be completely supplanted, as “the effect would be greatly to diminish academic pluralism,”
 but as technology presents new ways for educational institutions to more effectively make use of their limited funding, individual Humanities educators must be prepared to educate themselves in securing their capacity to survive in the Information Age.  “Thinking outside the box,” or in this case “thinking outside the classroom” emphasizes that the ability to understand technology and its undeniable (and unavoidable) growing presence in the teaching and learning process will enable a new paradigm to define the Humanities educator of the future.  Kurt Broderson sums up the potential of this new perspective through relating his own experience in authoring an interactive CD-ROM of Shakespearean plays for his own middle-school English students, first by reassuring us that “the process of multimedia design is not as complicated as it looks, although it does take some time and some specific [technical] knowledge.”
  Then, after presenting his accomplishment to fellow academic colleagues and finding interest from others in adopting his creation, he found that he had acquired the ability to become a “designer, and not just the consumer, of educational materials for students.”
  Representing the framework for the future Humanities educator, the inheritance of an expanded role to a facilitator, researcher and academic, as well as being “the teacher” can encourage and inspire similar inclinations in their students.  A complete reformation in the teaching role will be paramount in the manifestation of motivating those in the learning role to become more than just “students,” but whole-hearted “scholars and academics” as well.  This new direction promises a bright future for all in the Humanist academia, bestowing the final authority needed to finally close the Humanities-Technology “divide” and bring a sense of harmony to concepts that were once so foreign, yet now so entwined; a demonstration of that evolution that continues to shape our world.

The profound influence that technological development maintains on humankind produces an impact that is inescapable and lingers on throughout our daily lives.  It is completely naïve to assume that scholarship in the Humanities can continue to remain unaffected from this promulgation of technology.  It is now time for all Humanist scholars to work to extinguish the lingering doubts that still persist on the proficiency of technological development in enhancing our understanding of the Humanist perspective.  As Humanities educators develop a proclivity to understand technology and to analyze technological issues, we continue to enhance our collective capacity to develop new and intriguing understandings and insights into the human condition.  Even as the technology-saturated second millennium begins, “only one-third of public-school teachers feel ‘well prepared’ or ’very well prepared’ to integrate the use of computers into their teaching.”
  The ability to close this “divide” between Humanities educators and instructional technology ultimately rests solely within the Humanities educators themselves.  By allowing “preservice teachers the opportunity to work independently and collaboratively on technically-oriented content-specific projects early in the teacher education program,” we can provide them with the necessary lens to view technology as an instructional tool.
  Humanities educators and academics need to understand and appreciate that the great benefits that are generated through utilizing technology are most effectively harnessed when they personally take the initiative to adopt technology into their own philosophy of teaching and learning.  A recent study from Johns Hopkins University showed that “only a small minority of humanities faculty used the Internet.  They were unsure of its value to them and, for the most part, thought it a waste of time.”
  As long as technology is seen as an enemy, rather than as a partner, Humanist study will not be able to fully realize the benefits that technology provides to teaching and learning.  There is no question that technology must be embraced in Humanities scholarship, because no matter what issues there may be and “despite the difficulties involved, professors and students who have engaged the humanities through electronic resources are completely hooked by the world of resources opened and the new space for creativity.”
  The sooner we embrace the realities of the present, the faster we will be able to engage in the unlimited potential of our future.  A new world of Humanist discovery awaits inside the circuitry of the microprocessor.
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